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Abstract:. Assessing grammar in young learners (YLs) presents unique
DOL: pedagogical and methodological challenges due to their developmental
https://doi.org/10.47134/academicia.v6i3.41  haracteristics, cognitive readiness, and learning styles. Unlike adult learners,
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EFL contexts, particularly in countries like Uzbekistan, where curriculum
demands and classroom realities may influence assessment practices. The
article concludes with pedagogical implications for teachers and
recommendations for improving grammar assessment in young learner
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Introduction

Grammar has long been regarded as an essential component of language proficiency.
However, its role in language teaching and assessment has gradually evolved. In the case
of young learners, typically aged between 5 and 12, grammar is not acquired solely through
explicit instruction. Rather, children develop grammatical competence through interaction,
exposure, and communicative use of language (Cameron, 2001). For this reason, approaches
to assessing grammar should reflect the way young learners actually acquire language.

Traditional methods of grammar assessment, such as multiple-choice tests or gap-
tilling exercises, often fail to reflect the developmental and dynamic nature of children’s
language learning. These approaches tend to emphasize accuracy over communication and
may not fully capture learners’ ability to use grammar in meaningful contexts (Pinter, 2017).
In addition, such forms of assessment can create anxiety and negatively influence
motivation, particularly among younger learners who are sensitive to evaluation.

In recent years, there has been a noticeable shift toward more learner-centered and
holistic assessment practices. These include formative assessment, performance-based
tasks, and alternative approaches that focus on learning as an ongoing process rather than
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a final outcome (Black & Wiliam, 1998). This shift is especially relevant in EFL contexts,
where exposure to the target language outside the classroom is often limited.

The aim of this article is to provide an overview of approaches to assessing young
learners’ grammar by examining theoretical foundations, key principles, practical
techniques, and contextual challenges. In doing so, it seeks to connect theoretical
perspectives with classroom practice by offering applicable strategies for teachers. Young
learners typically acquire grammar implicitly through exposure to language input rather
than through conscious rule learning (Krashen, 1982). As a result, they often demonstrate
correct usage without being able to explain the underlying rules. For example, a learner may
use past tense forms accurately without being aware of the grammatical structure.

Ellis (2008) distinguishes between implicit knowledge, which is intuitive and
automatic, and explicit knowledge, which involves conscious understanding of rules. In the
case of young learners, implicit knowledge tends to dominate. This suggests that assessment
practices should prioritize language use rather than rule explanation. Research in second
language acquisition also indicates that grammatical development follows predictable
sequences, regardless of learners’ first language (Lightbown & Spada, 2013). For instance,
learners generally acquire progressive forms before more complex structures such as third-
person singular forms. This highlights the importance of considering developmental
readiness rather than expecting uniform mastery across learners.

From a sociocultural perspective, learning is shaped through interaction and support
within the learner’s Zone of Proximal Development (ZPD) (Vygotsky, 1978). In this sense,
assessment should not be limited to measuring independent performance but should also
consider what learners can achieve with guidance. Dynamic assessment reflects this
approach by integrating teaching and assessment to better understand learners’
developmental potential (Lantolf & Poehner, 2004).

There are different types of assessment that an EFL primary school teacher can
conduct. Formative assessment involves ongoing evaluation during the learning process. It
includes teacher feedback, peer assessment, and self-assessment. Summative assessment
evaluates learning at the end of a unit or course. While necessary, it should be balanced with
formative approaches. This identifies learners’ strengths and weaknesses, helping teachers
plan instruction. Dynamic assessment integrates teaching and assessment, focusing on
learners” potential development.

EFL primary school teachers can utilize different techniques for assessing grammar
depending on their objectives, some of which are observation, game-based assessment,
storytelling, picture description, traditional and alternative assessments.

Observation is one of the most effective and widely used techniques for assessing
young learners” grammar in natural classroom settings. Through systematic observation,
teachers can monitor how learners use grammatical structures during activities such as
speaking tasks, group work, and games (Cameron, 2001). This method allows for the
assessment of language in context rather than in isolation, providing a more accurate picture
of learners’ communicative competence (Pinter, 2017). Teachers can use checklists or
anecdotal records to document specific grammatical features, such as verb tense usage or
sentence formation (Rea-Dickins, 2000). Observation is particularly valuable because it is
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unobtrusive and does not create test anxiety among learners. It also enables continuous
assessment over time, capturing developmental progress rather than one-time performance
(Black & Wiliam, 1998). However, to ensure consistency, teachers should establish clear
criteria and focus on specific learning objectives. Overall, observation supports a holistic
and learner-centered approach to grammar assessment.

Games-based assessment integrates evaluation into playful and engaging activities,
making it highly suitable for young learners. It allow teachers to observe spontaneous
grammar use in low-anxiety environments (Xolmatova & Dadabayeva, 2020). Through
games, children can demonstrate their grammatical knowledge in a relaxed and motivating
environment (Pinter, 2017). For example, activities such as “Find Someone Who” encourage
learners to practice present simple structures through interaction, while board games can
be used to form questions or practice verb tenses (Cameron, 2001). These tasks promote
spontaneous language use, allowing teachers to assess grammar in meaningful contexts.
Additionally, games reduce anxiety and increase participation, particularly among shy or
less confident learners (Krashen, 1982). Teachers can observe learners’ performance during
gameplay and provide immediate feedback. It is important to design games with clear
linguistic objectives to ensure that assessment remains focused. By combining fun and
learning, games-based assessment enhances both engagement and effectiveness.

Storytelling and role play are powerful techniques for assessing grammar as they
require learners to use language creatively and contextually. In storytelling activities,
learners may retell a story or create their own narratives, using various grammatical
structures such as past tense forms or connectors (Cameron, 2001). Role play, on the other
hand, involves acting out real-life situations, which encourages the use of functional and
meaningful language (Lightbown & Spada, 2013). These activities provide opportunities for
extended language production, allowing teachers to assess fluency, accuracy, and
complexity. They also reflect authentic communication, making assessment more
meaningful (Pinter, 2017). Teachers can evaluate learners using rubrics that focus on specific
grammatical features. Furthermore, these techniques promote collaboration and interaction
among learners. By incorporating storytelling and role play, teachers can assess grammar
in a dynamic and engaging way.

Picture description tasks are widely used in young learner classrooms to assess
grammatical competence in a structured yet flexible manner. In these activities, learners are
asked to describe what they see in a picture using target grammatical forms (Harmer, 2007).
This may include describing actions using present continuous tense or identifying objects
using appropriate articles and prepositions. Such tasks provide visual support, making
them accessible even for lower-level learners (Pinter, 2017). Teachers can assess both
accuracy and fluency, as well as vocabulary use. Picture description also allows for
differentiation, as learners can produce language at their own level. It encourages
spontaneous speech and helps reveal learners’ ability to organize sentences. To ensure
effective assessment, teachers should select images that align with learning objectives.
Overall, this technique offers a practical and reliable way to evaluate grammar in context.

Worksheets and controlled tasks remain a common method for assessing specific
grammatical forms in a structured way. These tasks typically include activities such as gap-
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filling, sentence completion, and matching exercises (Harmer, 2007). While they may lack
communicative authenticity, they are useful for checking learners’” understanding of
particular grammar points (Ellis, 2008). Controlled tasks allow teachers to focus on accuracy
and identify common errors. They are also easy to administer and evaluate, making them
practical for large classes. However, overreliance on such tasks may limit opportunities for
meaningful language use (Pinter, 2017). Therefore, they should be used in combination with
more interactive assessment methods. Teachers should ensure that instructions are clear
and appropriate for learners’ age and level. When used effectively, worksheets can
complement other forms of assessment by providing focused practice and evaluation.

Portfolios are a valuable alternative assessment method that involves collecting
learners” work over time to demonstrate progress and development. These collections may
include written assignments, drawings, recordings, and project work (Rea-Dickins, 2000).
Portfolios provide a comprehensive view of learners’ abilities, capturing both strengths and
areas for improvement. They encourage reflection and self-awareness, as learners can
review their own progress (Cameron, 2001). Teachers can use portfolios to assess grammar
development in a longitudinal manner. Grammar portfolios and self-assessment tasks may
help young learners develop responsibility for learning and learner autonomy (Kuchkarova,
2019). Additionally, portfolios can be shared with parents to provide insights into learners’
achievements. However, they require careful organization and clear criteria for evaluation.
Overall, portfolios support a holistic and continuous approach to assessment.

Self-assessment involves learners evaluating their own performance, which can
enhance motivation and independence. For young learners, this process should be simple
and guided, using tools such as visual scales or checklists (Black & Wiliam, 1998). Self-
assessment helps learners become more aware of their strengths and areas for improvement.
It also encourages them to take responsibility for their learning (Pinter, 2017). In grammar
assessment, learners may reflect on their ability to use specific structures in speaking or
writing. Teachers play a crucial role in modeling and guiding this process. Although young
learners may initially find self-assessment challenging, it becomes more effective with
practice. This approach supports the development of metacognitive skills. Ultimately, self-
assessment fosters a learner-centered classroom environment.

Peer assessment involves learners evaluating each other’s work, promoting
collaboration and interaction. In young learner classrooms, this can be done through simple
activities such as checking answers or giving feedback during group work (Cameron, 2001).
Peer assessment encourages learners to engage more actively with the learning process. It
also helps them develop critical thinking and communication skills (Black & Wiliam, 1998).
When assessing grammar, peers can identify correct or incorrect usage in a supportive
manner. Teachers should provide clear guidelines and model appropriate feedback to
ensure effectiveness. This method can increase motivation and create a sense of shared
responsibility. However, it requires careful monitoring to maintain accuracy and fairness.
Overall, peer assessment enhances both learning and social interaction.

Project-based assessment involves learners completing tasks that integrate multiple
skills and knowledge areas. These projects may include presentations, posters, or
collaborative activities that require the use of grammar in context (Thomas, 2000). This
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approach allows learners to demonstrate their abilities in meaningful and creative ways. It
also promotes collaboration and problem-solving skills. Teachers can assess grammar as
part of a broader evaluation of language use (Pinter, 2017). Projects provide opportunities
for extended language production, which is often limited in traditional tests. They also
reflect real-world communication, increasing relevance and motivation. Clear criteria and
rubrics are essential for effective assessment. Project-based assessment offers a
comprehensive and engaging way to evaluate grammar.

Technology has become an increasingly important tool in assessing young learners’
grammar, offering innovative and interactive solutions. Digital platforms such as
educational apps and online games provide opportunities for learners to practice and
demonstrate grammatical skills in engaging ways (Godwin-Jones, 2018). These tools often
include immediate feedback, allowing learners to identify and correct errors in real time.
Additionally, artificial intelligence-based tools can analyze language use and provide
personalized feedback on grammar and based on learner performance (Kuchkarova &
Abduvaliyeva, 2025). Online quizzes and learning management systems enable teachers to
track learners’ progress efficiently (Chapelle & Voss, 2016). Technology also supports
differentiated learning by offering tasks at varying levels of difficulty. However, access to
technology may be limited in some contexts, requiring careful planning. Teachers must also
ensure that digital tools align with pedagogical goals. When used effectively, technology
enhances both assessment and learning experiences.

Methodology

This study is based on a qualitative textbook analysis aimed at examining grammar-
related tasks in the Guess What! series used in Grades 1-4 in Uzbekistan. The selection of
this coursebook is linked to its role within the ongoing national curriculum reform. This
reform is being implemented through collaboration between the Ministry of Preschool and
School Education, UNICEF, and Cambridge University Press & Assessment. Its primary
goal is to strengthen foundational literacy and develop communicative competence among
primary school learners, while also introducing internationally aligned materials into Uzbek
classrooms (UNICEF).

Within this context, English language instruction places a strong emphasis on
communicative use of language, integration of skills, and learner-centered approaches. The
adoption of the Guess What! series reflects a broader shift in Uzbekistan toward more
modern assessment practices, particularly the transition from knowledge-based testing to
competency-based assessment (Alimova, 2019).

The analysis was guided by a task-based framework informed by research in young
learner education and second language acquisition (Cameron, 2001; Pinter, 2017; Ellis, 2008).
Units across Grades 1-4 were examined using five key criteria: (1) the type of grammar
presentation (implicit or explicit), (2) task format (such as drills, games, or communicative
activities), (3) degree of contextualization, (4) level of learner engagement, and (5)
opportunities for meaningful language use. These criteria align with current curriculum
priorities in Uzbekistan, which emphasize interactive learning, student-centered
instruction, and competency-based outcomes.

https://academicia.pubmedia.id/index.php/Academicia



Academicia Globe: Inderscience Research Vol: 6, No 3, 2026 6 of 10

Data were collected through purposive sampling of units from all four grade levels
to ensure representation of common primary themes, including family, school, animals, and
daily routines. Tasks were then categorized into types such as controlled practice, guided
communication, games, songs, and multimodal activities. Particular attention was paid to
the way grammar was embedded within communicative contexts rather than presented as
isolated rules. This reflects the principles of the Cambridge Primary English framework,
which promotes the integrated development of speaking, listening, reading, and writing
skills.

To strengthen validity, the findings were interpreted through the lens of
communicative language teaching and implicit learning theory. These perspectives
emphasize the role of meaningful input and interaction in grammar acquisition (Krashen,
1982; Lightbown & Spada, 2013). Overall, this methodological approach enabled a context-
sensitive analysis of how grammar is taught and assessed within the evolving primary
education system of Uzbekistan.

Result and Discussion

The analysis demonstrated that grammar instruction in Guess What! is implicitly
taught, communicatively practiced, and systematically recycled across Grades 1-4. This
reflects the broader goals of Uzbekistan’s curriculum reform, which prioritizes
communicative competence and practical language use over rote memorization (UNICEF).
The textbook series employ a range of task types that progressively move from controlled

exposure to communicative use.
Table 1. Classification of Grammar Task Types in Guess What! (Grades 1-4)

— . . Assessment
Task Type Description Example Activity )
Potential
" ) Match sentences,
Controlled Practice Focus on form accuracy L Checks accuracy
fll gaps
Repetition-Based Pattern drilling through repetition  [isten and repeat | Reinforces structure
) . ‘Find someone Dbservational
Games-Based nteractive tasks with rules ,
who...” hssessment
Action songs with o o
Songs/Chants Rhythm-based grammar exposure Implicit acquisition
structures
L. ) L o . Formative
Guided Speaking btructured communication Ask-answer drills
assessment
L Role plays, Communicative
Free Communication = Dpen-ended tasks .
Hialogues rompetence
. . . . Contextual grammar
Visual Tasks mage-supported production Describe a picture
ise

The findings show that games, songs, and guided speaking tasks dominate,
especially in Grades 1-2, while more communicative and productive tasks increase in
Grades 3—4. This progression aligns with research suggesting that young learners move
from imitation to production through scaffolded interaction (Cameron, 2001).
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Table 2. Examples of Grammar Tasks Across Grades 1-4

Grad Grammar Example Sample Assessment
rade
Focus Task Type Activity Mode
“I can...”, Songs, Sing and i
Grade 1 o L ] Observation
“This is...” repetition act (“I can jump”)
Plurals, Games, Count and ]
Grade 2 ) ) ) Checklist
“Have got” visuals describe objects
Present Q&A, role “What do Speaking
Grade 3 .
simple play you do?” assessment
Present ) .
) Picture Describe Performance-
Grade 4 continuous, o ) o
. description actions in pictures based
prepositions

Grammar development follows a spiral progression, where structures are
introduced, practiced, and recycled across levels. This progression reflects developmental
readiness and aligns with SLA research on natural acquisition sequences (Lightbown &
Spada, 2013).

Grammar is rarely explained explicitly; instead, learners are exposed to structures
through meaningful input. This supports implicit acquisition, which is considered more
effective for young learners (Krashen, 1982). Tasks such as songs and dialogues provide
repeated exposure, allowing learners to internalize patterns naturally. The series heavily
incorporates visual, auditory, and kinesthetic elements, which enhance comprehension and
retention. This aligns with the Uzbek curriculum’s emphasis on interactive and engaging
learning environments. Multimodal tasks also increase motivation and participation.
Grammar structures are systematically recycled across units and grades. For example, a
structure introduced in a song reappears in a game and later in a speaking task. This spiral
approach supports long-term retention and gradual mastery (Cameron, 2001). The
textbooks provide extensive opportunities for formative assessment, particularly through
observation, games, and communicative tasks. However, explicit assessment criteria are not
provided, requiring teachers to apply professional judgment. This reflects the broader shift
toward assessment for learning rather than assessment of learning (Black & Wiliam, 1998).

Despite its strengths, several limitations were identified. First, the lack of explicit
grammar explanation may challenge learners transitioning to higher grades where formal
accuracy becomes more important. Second, large class sizes in Uzbekistan may limit
teachers” ability to conduct individual observation-based assessment. Third, the
effectiveness of the textbook depends heavily on teacher expertise, particularly in
scaffolding tasks and providing feedback. These challenges highlight the importance of
teacher training within the ongoing national curriculum reform (UNICEF).

Conclusion

The findings of this study suggest that grammar instruction in the Guess What! series is
closely aligned with current principles of communicative language teaching as well as the
developmental characteristics of young learners. Across Grades 1-4, grammar is generally
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introduced and practiced implicitly through meaningful input, interaction, and repetition,
rather than through direct rule explanation. This approach is consistent with theories of
implicit language acquisition, which argue that children learn grammatical structures most
effectively through exposure and contextualized use (Krashen, 1982; Cameron, 2001).

The inclusion of multimodal tasks—such as songs, games, and visual activities—
appears to support learner engagement and helps facilitate the gradual internalization of
grammatical patterns. In addition, the spiral organization of grammar across grade levels
allows learners to revisit and strengthen previously encountered structures over time,
which is considered important for long-term retention (Lightbown & Spada, 2013).

At the same time, the analysis points to several limitations that should be considered.
The limited emphasis on explicit grammar explanation may present challenges for learners
as they move to higher levels, where greater accuracy and metalinguistic awareness are
expected (Pinter, 2017). Moreover, the successful implementation of communicative
grammar tasks depends heavily on teacher readiness and classroom conditions (Rafikova,
2019). While the textbook itself supports communicative language teaching, its effectiveness
is largely shaped by how it is used in practice.

Another important issue relates to assessment. The reliance on teacher-led evaluation
highlights the need for strong assessment literacy, particularly in contexts characterized by
large class sizes and limited resources. Teachers are required not only to observe learners’
performance but also to interpret it and provide appropriate support within communicative
activities. Despite these challenges, the Guess What! series offers a solid basis for formative
assessment, mainly due to its emphasis on interaction and meaningful language use.

In conclusion, the study indicates that the Guess What! coursebook effectively supports
both the development and assessment of grammar among young learners in the Uzbek EFL
context. Its communicative and learner-centered design is consistent with national
curriculum reforms as well as broader international trends in language education. However,
to make the most of these materials, teachers may need to supplement them with additional
scaffolding, occasional explicit focus on form, and more structured assessment strategies.
Future research could explore how these materials are implemented in real classroom
settings and how teachers adapt tasks to meet diverse learner needs. Overall, the
combination of communicative tasks, multimodal input, and formative assessment makes
the Guess What! series a valuable resource for supporting grammatical development in
young learners.

More broadly, assessing young learners’ grammar requires moving beyond traditional
testing approaches toward more holistic, learner-centered practices. When assessment is
aligned with how children learn, it can create a supportive environment that encourages
language development. In this sense, effective assessment should be viewed as a
continuous, interactive process that not only measures progress but also informs and
improves instruction.
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